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CHAPTER I 
STATEMENT OF THE PROBLEM AND REVIEW OF THE RESEARCH 
1. Introduction 
The writing of composition has been greeted with dis-
dain by both pupil and teacher. The child often expresses 
a feeling of dislike for setting his ideas down on paper 
because of an innate tear of makin& num.erous mistakes which 
can be held up to him as tangible evidence of his interiori-
ty. The teacher likewise has spent hours making corrections 
which lack a lasting effect. 
It is clear that a different technique to point out 
pupil errors is needed. ~he purpose of this study is to 
determine whether pupil-teacher proofreading can be used 
to improve the mechanical elements of original writinc. 
Particularly emphasized in the study was the improvement of 
beginning capitalization, final punctuation and punctuation 
of direct quotations, and sentence structure. 
In order to determine the best way to investigate the 
problem, the following r~searoh, which most closely relates 
to the problem, was consulted. The research falls into 
tour categories: punctuation; capitalization; structure; 
and proofreading. 
-1-
2 
2. Punctuation 
Need tor improvement in teaching punctuation.-- Teach-
ers of the upper grades and high school find the children 
deficient in the mechanics of writing which have been 
taught beginning in grade one and continuing in all sub-1/ . 
sequent grades. McKee has summarized the major problem 
which faces teachers of composition; 
"It is a well-known fact that speaking and writi 
of many people at all age levels i• full of errors. 
These errors occur not only with considerable common-
ness and frequency, but they also persist through all 
levels in school and into adult life outside the 
school." 
-He goes on to say that capitalization and punctuation 
are particular weaknesses, but that "punctuation errors are 
-
found more frequently than capitalization errors in various 
forms or written expression." 
-In a study of punctuation in secondary school English, y 
Baker points out little apparent growth in punctuation 
skill from grade to grade. Among the most common mistakes 
are marks at sentence endings. 
21 McKee lists the items or punctuation which cause 
i{Paul McKee, La~uage in the ~lementar~ School, Houghton 
ftlin Company, oston, 1939, pp. 51-5 • 
. ..2/Ibid., pp. 278-279. 
difficulty all through school. Included in the list are: 
1. Omission or the period at the close of a sentence 
2. Omission of question marks 
3. Omission of quotation marks 
4. Use of a period for a comma in sentences. 
Upon analyzing the responses to Allan Acomb•s Study ot y 
Word Meaning, Dickson found that the children had diffi-
culty with all types of final punctuation. The following is 
a list of the number of errors in sentences written by 
fourth, fifth, and sixth graders: 
Grade Four: 9,483 sentences 
Final period: 2,131 
~uestion mark: 315 
Exclamation mark: 77. 
Grade Five: 6,414 sentences 
-
Final period: 1,180 
Question mark: 189 
Exolamation mark: 32. 
Grade Six: 4,773 sentences 
Final period: 879 
~uestion mark: 179 
~xelamation mark: 59. 
~Mimi Dickson, et al., An Analisis ot Sentence Structure, 
·:apitalization and Punctuation rrors Made by Pupils in 
Grades Four, Five and Six in Free Writing of Sentences 
Using Given Stimufi Words, Unpublished Master's Thesis, 
!g~ton University Sch,ooi ot 1!!ducation, Boston, 1954, pp. 59-
Such findings point to the need to improve the teaching 
ot punctuation. 
Techniques ot teaching punctuation.-- Several writers 
have suggested techniques ot improving the teaching ot 
punctuation. In general they agree that certain aspects ot 
punctuation should be taught in a meaningful manner as the 
pupils' needs demand. 
. !I 
Singleton feels that punctuation should make sense 
to children. She says: "Punctuation is merely one or the 
devices by which a writer can convey his thoughts to 
others." 
- y 
Milligan suggests that in teaching punctuation the 
teacher should use experiences that the child has had. He 
advocates calling attention to principles or punctuation as 
the child writes a story. He reels that in the intermediate 
grades this type or teaching may progress naturally from the 
primary technique whereby children dictate a story to the 
teacher. 
J.l Salisbury points out the need tor stressing the idea 
that punctuation marks should tit the meaning. She teels it 
1/R. H. singleton, "How to Teach Punctuation," College 
%nglish (November, 1944), 6:112. _ 
2/John P. Milligan, "Learning about Punctuation in the 
~imary Grades," Elementary English Review (March, ~939), 
18:96. .. . -
3/Raehael Salisbury, "The Reading Road to Pun.ctuatio.n 
~kill," Elementary English Review (April, 1945), 22:117-123. 
is more sensible to ask a child what he wants to say rather 
·than to inquire about the grammatical construction. She 
claims that the teaching of punctuation is closely related 
·to reading, and that the writer should always consider the 
reader. He should decide whether the marks used will help 
someone read the story. With this approach he says that 
less punctuation marks are used. He suggests that only the 
following principles be kept in mind: 
· 1. Proper separation of sentences 
2. Connections ot similar items within the sentence 
). Commas for interrupting expressions within the 
sentence. }j 
Jenkeas stresses the idea that teachers should re-
member that children must be able to punctuate their own 
. . 
5 
work, - not somebody else•s. He feels that ideally all teach-
~ p~ ' 
ing should· be individualized, but due to large classes he 
suggests an alternative method whereby children will be 
forced to punctuate sentences which they themselves con-
struct according to specific directives. 
· y 
Lund also teels that children should be encouraged 
to write daily and to personalize their punctuation. 
1/Phl!ip R. Jerikens, ~Practical Punetuation,n Education 
U'ebruary, 1937}, 57:393. -
~/M. G. _ Lund, nPunctuation and Personality," Clearing House 
TMay, 1953}, 27:541. 
6 
In regard to correction or papers Rolland advocates 
the use or simple symbols to point out errors. She suggest 
that pupils correct their errors followed by the teacher's 
check on the corrections. 
Many writers believe that the teaching of punctuation 
should be simplified and made more interesting with0ut the y 
memorization of complex rules. Waltimyer feels that 
often children are disinterested in punctuation because 
2.1 they have studied rules which they have forgotten. Lund 
claims that too much emphasis has been placed on te~ts and 
workbooks on the details of punctuation. He says that 
children should know where to find rules if they need them. 
Singleton~ believes that children should not follow 
an arbitrary rule. She feels that the teacher should ex-
plain that a punctuation mark is comparable to a word and 
tells whether an idea is important or a pause is necessary. 
2/ Holland suggests that the teacher should let the 
children discover and formulate their own rules. 
Most authorities advocate encouraging children to 
!/Henrietta Holland, "Clarify Punctuation," Instructor 
TJune, 1947), 56:16. . . . 
2/V • . E. Wal timyer, "Conquering the Comma," Business 
~ducation World (October, 1944}, 25:65. -
ifOp. cit., 27~541. 
~Op. cit., 6:114. 
2/Holland, loc. cit. 
write as much as possible. 11 Dawson goes so far as to say 
that to teach children correct punctuation and other 
"minimum essentials" one must motivate them to want to ex-
press themselves well in -their writing. 
3. Capitalization 
7 
There is no set rule regarding the teaching of the 
many uses of the capital letter at each particular grade 
level. However, a number of authorities agree that certain 
basic uses should be mastered by the end of the sixth grade. y 
McKee cites three general principles which he feels 
should govern the grade placement or capitalization items. 
In the first place the item should not be taught until the 
need arises in the child's writing; secondly, no skill 
.. 
should be taught where it is beyond the ability and under-
standing or the child; finally, for those who have not 
mastered an item previously taught, there should be further 
practice in later grades. He also states: 
"Thus the job of discovering what to teach in 
capitalization is essentially a matter of determining 
the particularized unmastered and learnable unit skills 
found in the types of writing in which elementary 
school children do and should engage. Only the most 
useful skills should constitute the basic course ot 
study, and the remaining items used occasionally in 
more scholastic types of writing can wait until the 
!}Mildred I. Dawson, "Maximum Essentials in English," 
Ilementary English (January, 1948}, 25:36. , 
yop. cit., p. 345. 
g 
rund~entals are mastered ••••• Finally it is obvious 
that with learning difficulty equal the most oppor-
tunities for practice should be given to the most im-
portant unit skills." 
•. 
Although it is agreed that functional teaching is most 
effective, to insure adequate coverage of the basic uses 
of capitals some programs have been devised as a guide tor 
the teacher. y 
Cameniseh feels that only by using such a program of 
essentials "can the study or mechanics be restricted 
.  
sufficiently so that the chief emphasis may be placed on 
. y 
the effectiveness of communication." She suggests that 
- . 
the following uses of capitals be taught at the elementary 
level: 
1. Beginning or a sentence 
2. Proper names 
3. I and 0 (Needs very little attention) 
4. Holidays 
5. Days of thew eek 
6. Months 
7. Deity 
8. Quotation 
9. Lines of poetry 
10. Title 
ysophla c. Cameniseh, "A Program of Meeh~nics in Written 
English," !ASlish Journal (October, 19321, 21:622. 
- . 
~Cameniseh, ~., p. 619. 
9 
11. Abbreviation. 
A more detailed list of items is presented by McKee. ll 
He believes that by the beginning of the intermediate 
grades the following should have been taught: 
six: 
1. The first word of a sentence 
2. The personal pronoun "l" 
3. The child's own name 
q.. The name of the school 
5. The name of own town or city 
6. Titles of compositions 
7. The name of the child's own street 
8. The date 
9. The names of persons and places used in writing 
10. The names of days of special observance 
11. The first word in titles of books, magazines, and 
stories 
12. The names of the months 
13. The names of local geographical items 
lJ... Mr. J Mrs., and Miss 
15. The complimentary close of a letter 
16. The salutation ot a friendly letter. 
He provides a further plan of study for grades four to 
!J0p. cit., pp.347-348. 
10 
Grade IV 
1. The names of the days of the week 
2. The names of cities and states 
3. The names of organizations to which the child be-
longs 
4. The names of streets 
5. Items needed in outlining at this stage 
6. The letter "0". 
Grade V 
1. All items needed in outlining 
2. Titles used with names of persons 
3. The names of firms 
4. Gentlemen, Sirs 
5. The t ir st word of a line of poetry 
6. All geographical names. 
Grade VI 
1. The names of the Deity and the Bible 
2. In direct quotation 
3. Abbreviations of titles and proper names. y 
.A.ccording to Tidyman and Butterfield, Dawson's 
recommended program, not intended as a teaching sequence, 
includes: 
1JW111ard F. Tldyman and Marguerite Butterfield, Teaching 
the Language Arts, McGraw-Hill Book Company, Inc., New 
York, 1951, pp. 27-28. 
11 
1. Capitalization of the first word ot 
a. Sentence 
b. Line of poetry 
c. Direct quotation 
d. 'l'itle. 
2. Capitalization or names and titles ot particular · 
a. Places: schools, streets, cities, states, 
nations, and important geographic localities 
b. Days or week, months, special days 
c. Persons, pets 
d. Initials, abbreviations or proper names 
e. Organizations withwhich children have contacts 
t. Races, nationalities, school subjects named tor 
nationalities 
g. Company or firm 
h. Brand or special product. 
3. Capitalization or the following miscellaneous items: 
a. The pronoun "I" 
b. Topics in an outline 
c. The tirst and each important word in titles or 
books, pictures, magazine articles, etc. y 
A modern text, Language Arts tor Today's Children 
~The Commission on the English Curriculum or the National 
ouncil ot Teachers of English, Language Arts tor Todat's 
Children, Appleton-Century-Crofts, Inc., New York, 195 , 
p. 226. 
12 
provides listings similar to those cited although not as 
detailed. It indicates the practical application of 
capitalization within the child's experience. "Names ot 
months and days appear constantly as plans and records are 
made and special days observed. When the community is ex-
plored, the names of streets and buildings offer special 
problems in capitalization." 
~ 
One of the most effective methods of teaching capi-
Y 
talization has been stated by Seely. He says: 
"Our teaching problem, then, resolves itself into 
two divisions, neither of which should be difficult to 
solve either for us or our pupils. The first is to 
help pupils discover the several uses to which capital 
letters are put •••• The second is to assist them to 
come automatically to recognize the specific capi-
talization needs of their own composition (their own 
written thought). Both of these ends are more surely 
achieved (as are all the goals of oomposi tion de-
velopment) through the medium of actual writing than 
by the doing of exercises." 
Along this same idea JJN.rrayy found that: "Practice in 
the mechanics of written English should be related to other 
school subjects or to real life situations." 
-It has been recognized, however, that there is a place 
for drill and practice exercises. In this connection 
1/Howard Francis ~eely, On Teaching English, American Book 
Company,. ~oston, 1941, p. 8$. 
2/Anne E. Murray, Deve~ment and Evaluation of Exercises 
in Capitalization and . ctuation .for Grade six, Un-
published Master's Thesis, Boston University, School ot 
Education, 1949. · 
:Dawson has stated that: "Most pupils will master the 
skills through making use of them in their writing: how-
ever, there will likely be some need for supplementary 
·technical and eorrective lessons." 
'Y ., 
McKee believes that individual difficulties should 
l.J 
be isolated for practice or drill, and he feels that such 
Jtnethods are more effective when they: {1} grow out of the 
child's normal writing activities; (2) are used in terms of 
individual differences, each child working only on those 
mistakes that give him trouble; and {.3) deal with. familiar 
material. }) 
Smith supports this view in stating that~ 
"Evidence from the psychology of learning 
suggests that these skills will not be mastered 
accidentally. Difficulties must be foreseen, teach-
ing must be done directly in relationship to use, and 
motivated drills must be furnished to insure mastery." 
It should be noted at this point that the learning of 
rules is frequently more confusing than helpful in the 
!±I 
teaching of capitalization. 
1/Mildred A. Dawson, "Guiding Writing Activities in tile 
·Elementary School," The Elementary English Review (February, 
l.946)' 23:97. 
y'op. cit., p. 34.9. 
3/Dora V. Smith, "The English Curri~ulum in Perspective -
The Elementary School," The -~lementary English Review 
(February, 1946), 23:52. 
4/The Commission on the English Curriculum of the National 
Council of Teachers of .English, op. cit., p. 226. 
There have been a number of studies done on eapi tal-
l/ 
ization. According to Lyman:-
14 
"Guiler analyzed 1,731 compositions of pupils in 
Grades II through IX, inclusive, to determine language 
needs as indicated by prevalent usages in capital-
ization •••• Twenty-one different uses tor the capital 
letter were found, the number of different uses rang-
ing from ten in Grade II to twenty-one in Grade VI." 
2/ . . . . 
McKee- in giving the results of 33 studies, shows the 
·types ot oapitalizati on errors causing the most trouble. 
1Fhey are failure to capitalize: (1) proper nouns; (2) titles 
(3) the first word of direct quotations; (4) the beginning 
.of a sentence; (5) proper adjectives; (6) historical events 
;and periods; (7) names of sacred books; and also unnecessary 
capitalization of (8) school subjects and (9) the title o.t 
a person used as a common noun. 
J/ Still another study by Pressey reveals that tb.e 
greatest frequencr of mistakes is in capitals at the be-
ginning of a sentence. He found 43 per cent of all mis-
takes to be or this type. "Of the 43 per cent 25 appeared 
as failure to capitalize at the beginning o:r the sentence 
and 18 as capitalization ofwords, phrases, or clauses as 
l/R. t. Lyman, Summary of Investigations Relati~ to 
Grammar, La~ua.ge, and Composition, The Universty of 
chicago, 192, p. 33. 
~Op. cit., p. 340. 
3/S. L. Pressey, "A Statistical Study of Usage and 
ehildren's Errors in Capitalization," The English Journal 
(December, 1929), 13:727-730. 
' \ 
l.S 
if sentences." He goes on to suggest that these errors 
might be due " ••• to lack of sentence sense, rather than 
lack of familiarity with rules of capitalization." Another 
frequent cause or trouble occurs in the capitalization or 
common nouns and most of these "appear to be due to a de-
. 
sire on the part or the children to be emphatic." Next in 
the order or errors are those made in connection with 
titles, the beginning of a quotation, and errors in place 
names. Pressey further states that: "It is worth noting 
that the use ot the capital at the beginning of a line ot 
poetry does not appear." y " 
Symonds notes that the amount of capitals used de-
creases as the quality or the composition improves. Errors 
and omissions also show a corresponding decrease. He points 
out that this may be due to the writing or longer sentences. 
" ••• the habit of oommencing a sentence with a capital 
letter may be formed early, but the ability to tell when 
one is beginning a new sentence is a skill that otters con-
siderable difficulty." He also finds that " ••• errors are 
more often made in capitalizing common nouns than in 
omitting capitals with proper nouns" and feels that this 
indicates " ••• that the habit or capitalizing proper nouns 
is early established, but that the ability to distinguish 
1/Percival M. Symonds and Baldwin Lee, "Studies in the 
Learning of English Expression," Teachers College Record 
(.April, 1929}, 30:686-692. 
16 
between common and proper nouns is a later deTelopment." y 
Leonard supports this view in his study with the 
statement that: 
" ••• individual errors with beginning eapitais and 
terminal periods ••• usually grow out of lack of sen-
tence sense and the ease must be treated individually 
• • • Most errors arising in connection with the 
capitalization or nouns seem to .grow out of pupil's 
inability to recognize a proper noun and his desire to 
emphasize the common noun; hence he capitalizes it." 
y --
Harriman ~ound a definite trend toward inserting 
unnecessary capitals and concluded that much confusion in 
the use of capitals is evidenced by the inconsistency in 
the types or errors made. 
A study on the growth of punctuation and capital-
2/ ization abilities was made by Goodman in which he round 
a definite de~rease in percentage of error between ;grades 
five and el·even, and a fairly constant ranking order of 
errors throughout these grades. According to this report 
the three "demon" rules of capitalization are: (1) capital-
ize the first word in each quotation; (2) capitalize each 
proper adjective; and {3) capitalize each proper noun. 
1}3. Paul Leonard, "Punctuation and Capitalization ~rrors," 
Iducation (February, 1931), 51:335. _ 
~Philip L. Harriman, "Sources of Contusion in Punctuation 
and Capitalization Usages," Peabody Journal of Education 
(June, 1939) , 12:34. . 
lfJ. H. Goodman, "Growth in Punctuation and Capitalization 
Abilities," Journal of Educational Research (Novamber, 
1934}, 28:200-202. 
17 
y . 
Guiler conduoted a study on this subject on 34 sixth 
grade pupils and found a wide variety in their mastery ot 
specific usages--a difference in scores ranging over five 
grades. He concluded that: "Ability in capitalization is 
-
a composite ot ability in many specific usages; tor this 
reason learners may be expected to encounter difficulty on 
one or more ot many items." 
y' 
Pressey and Call.pbell state that: "Most errors were 
-found not simply due to carelessness or chance; in most 
oases the child had a reason for his error ••• Sometimes 
his error was more logical than the correct usage." )_/ . -
The findings of the Murray thesis seem to support 
the view: " ••• that although the same errors persist through 
the grades that there is an improvement from grade to. grade 
and that the number of individual errors is not as extreme 
as the total number of errors." 
4-. Structure 
One phase ot creative writing that causes difficulty 
tor many is sentence structure. The National Council ot 
1/Walter s. Guiler,"Improving Ability in Capitalization," 
Ilementary School Journal (November, 1930), 31:221. . 
2/S. L. Pressey and Pera Campbell, "The Course of Children• 
Errors in Capitalization," English Journal (March, 1933), 
12:197-201. 
)_/Op. cit. 
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Teachers of English states: "Research indicates that 
problems of sentence structQre encountered in each activity 
cause greater trouble at the intermediate grade level than 
at any other." y 
According to Cole: 
"The smallest unit of coherent thought is a 
sentenoe. Skill in the construction of sentences is 
the beginning of work in composition. Until indi-
vidual sentences of fair merit can be produced, work 
on larger units of expression is of questionable 
value." 
ll Dawson found that: 
"Pupils of average or better linguistic ~bility 
enter .fourth grade able to write independently single 
sentences or a paragraph made up of a few simple sen-
tences characterized by completeness as shown by 
structure, capitalization, and end punctuation; by a 
correctly spel led basic vocabulary; by freedom from 
gross language errors and misuse or omissions of the 
simpler technicalities; and by a certain continuity, 
unity, and organization of thought." 
-
Children write with fewer structural errors when they 
write from first hand experiences. The National Council of 
w Teachers of English reports: "No child is ready to write 
until he has had adequate experience, developed whatever 
knowledge 'is necessary, and thought and talked the subject 
l/The Commission on the English Curriculum of the National 
Council of Teachers of ~lish, op. cit., p. 227. 
2/Luella Cole, The ~lementarl School Subjects, Rinehart and 
trompany, Inc., New York, 194 , p. 259. · 
l/Mildred A. Dawson, Teaching Language in the Gradea, 
World Book Company, New York, 1951; p. 219. 
um of the National 
• 2.31. 
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through until it has become a part of him." y 
In a discussion of fluency and accuracy, Dawson 
found that the two are closely related. Children should 
write on topics about which they are abundantly informed. 
Superior results can be obtained if time is given to think 
through what is to be said before writing begins. y 
The National Council of Teachers of English agrees 
with this idea and contends that when writing a first draft 
children should be concerned mainly with getting their 
ideas down on paper. Then they should be trained to proof-
read to find their own errors in capitalization, punctu-
ation, and structure. 
21 It is stated by Treanor that: 
"In the study or composition the idea must come 
first • . The first step is to engage pupils in exer-
cises, not in expressing ideas, but in acquiring them. 
Thi~ is done by developing with the class as units or 
in groups of pupils, long lists o:r words which concern 
topics based upon ordinary experiences common to boys 
and girls. This list may be on the board or in 
children's notebooks." y. -
Treanor goes on to say that one of the difficulties 
in composition is lack o:r terminology. 
yop. cit., p. 225. 
2/The Commission on the English Curriculum of the National 
Council o:r Teachers of English, op. cit., pp. 228-229. 
2/John H. Treanor, ".English Composition in the Elementary 
School," Education (January, 1947), 67:229-300. 
-Yll!!·, 67:304. 
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"Teachers ought to establish the parts of speech 
even as early as the fourth grade, not for the grammar, 
per se, but for its usefulness in the study of compo-
sition; and only enough time should be devoted to the 
parts or speech to arrive at a mutually understood 
terminology." 
It seems logical to assume that if children are ex-
pected to correct their own errors in sentence structure by 
proofreading, they should have a good background in reading 
and understanding sentences • 
.!I In her study, Henley found that the easiest sentences 
for children to understand in reading were: 
1. Short, simple sentences 
2. Compound predicate 
3. Interrogatory word at beginning of question. 
Those of greater difficulty were: 
1. Complex sentences 
2. Compound sentences 
3. Compound subject and predicate. y 
According to Gibbons: 
"If children cannot understand sentences they 
obviously cannot understand larger units of meaning 
such as paragraphs, stanzas of verse, poems, chapters, 
and entire books. Without this ability to see the 
relationship between the parts or a sentence, there-
fore, the child's comprehension is limited to the 
1/Ruth Evelyn Henley, Comprehension Difficulties of Various 
Sentence Structures, Unpublished Master's Thesis, Boston 
University, School of Education, 1938. 
~Helen D. Gibbons, "Reading and Sentence Elements," 
.Elementary English Review (February, 1941), 18:46. _ 
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understanding of mere word and sentence meaning. 
Instead of getting a single sentence meaning or the 
main idea to which all of the words in the sentence 
contribute, i.e., 'The favorite food of the beaver is 
the leaves and bark of the poplar,' he may get a 
number of the following isolated meanings: the favor-
ite food, the beaver, the leaves, the bark, and the 
poplar." y 
Gibbons further states that appropriate instruction 
in language as well as reading may help to develop the 
ability to see the relationship between parts of a sentence 
thereby netting improved achievement in reading. y 
Herrick has this to say about growth in sentence 
structure: 
"As the child goes through the elementary school, 
his oral and written language is characterized by 
(a) increasing length of sentence, (b) increasing 
number of complex and compound sentences and decreas-
ing number of simple sentences, (c) decreasing use of 
run-on sentences beyond fourth grade, {d) decreasing 
repetitive use of particular words, and (e) decreasing 
number of sentences beginning with the pronoun 'I'. 
The quality of writing improves very slowly with 
only gradual change in form, structure, phrasing and 
in use of the formalities of style, usage and grammar. 
Writing, like painting, develops with children, and 
this takes time." 
The Nakashianl/ thesis included exercises of the 
following types to improve the writing of sentences: 
1/0p. cit., p. 46. 
zjVirgil E. Herrick and Leland B. Jacobs, Children and the 
Language Arts, Prentice-Hall, Inc., Englewood Cliffs, New 
Jersey, 1955, p. 90. . . 
2/Esther Nakashian, Exercises to Improve the Writing of 
Sentences, Unpublished Master's Thesis, Boston University, 
School of Education, 1953. - . 
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1. Recognizing sentences 
2. Supplying punctuation 
3. Recognizing and correcting fragments 
4. Recognizing and correcting run-on sentences 
5. Choppy sentences 
6. Connecting word first. y . 
Cole determined that in teaching skills of sentence 
structure the aim should be for the production of a eomplet 
sentence, not a fragment; the avoidance of stringy sen-
tences; the correction, by rereading, of such omissions or 
repetitions as are due to inattention while writing. y 
In Language Arts for Today's Children it is said 
that: "Clear thinking is the only adequate basis for clear 
writing." 
21 In the words of Treanor: 
"Expression by means of language requires mature 
deliberation, a knowledge and a facility with words, 
familiarity with sentence structure, and the ability 
to engender a particular atmosphere in the whole 
composition. For composition comes rarely by accident, 
must be sought -diligently and for a long time, and can 
be acquired only after laborious application." 
Suggestions for improving composition are given by 
yop. cit., p. 261. 
2/The Commission on the :English Curriculum of the National 
Council of Teachers of English, op. cit., p. 241. 
1/0p. cit., 67:297. 
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Teer as t ollow s : 
1. Give the children an opportunity to talk and write 
about things that matter to them. 
2. Provide classroom time for careful prevision and 
revision of what is written either to be read or 
listened to. 
3. Discuss what the writer meant and whether he has 
expressed his thoughts well. y 
Treanor gives two essential conditions tor studying 
expression areas: the study of composition ought to begin 
early in the elementary years; and ought to be broken down 
into manageable units. He suggests that fourth grade is a 
good starting place. 
The following suggestions for improving written 
ll 
composition are given by Dawson: 
1. Purposing (by pupils) 
2. Setting up selected standards 
3. Presenting a model or clearly demonstrating a new 
standard 
4. Organizing (thinking through) 
5. Expressing {actually writing what has been thought 
1/Margarete Tear, "Building Sentence Patterns by Ear," The 
~lish Journal (April, 1949), 38:198. 
3JOp. cit., 67:297. 
lfop. cit., p. 222. 
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through) 
6. Appraising (looking over or proofreading before 
handing in) 
7. Correcting (by the writer himself) 
8. Publishing (sharing with others). 
' y 
A standard for teachers is given by Kaulfers when he 
states: "To help young p~ople express themselves on paper 
as easily as in everyday speech should be the guiding ob-
j eeti ve underlying all teaching that seeks to develop power 
and effectiveness in the use of language." 
!) -
Kaulfers goes on to say: "Mental distractions and 
-
frustration produced by inefficiency in the tools of 
communication are often responsible for such phenomena as 
sentence fragments in writing." 
21 . 
Olson declares: ~sing dangling or otherwise mis-
placed modifiers and employing pronouns which have vague or 
ambiguous reference are gross usage errors which prevent 
clear communication of thought." y -
According to Dawson: "As children make more use of 
the complex sentence to express increasing grasp of re-
Ywalter v. Kaul:fers, "Common Sense in the Teaching of 
Grammar," Elementary English Review (May, 1944), 21:172. 
y'lli_!., P• 173. 
2}Helen F. Olson, "Teaching Basic Language Skills,"~ 
English Journal (May, 1950), 39:252 • 
.!Jop. cit., p. 220. 
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lationships in ideas, they are likely to write adverb 
clauses as if they were complete sentences." 
In the ease of fragmentary sentences, the difficulty 
is frequently one of mis-punctuation. The procedure rarely 
requires more than asking the pupil to read his work aloud, 
just as if he were actually speaking to someone, and to 
watch his inflection and pauses in so doing; or the teacher 
may read his work aloud exactly as it is punctuated. Quite 
often a child will fail to put down on paper all that is in 
his mind. Oral reading may catch these omissions. y 
To eliminate ehoppy sentences, Brown suggests that 
exercises could be given in combining two short choppy 
sentences into one. y 
Kaulfers makes the following suggestions for the 
correcting of "overloading" of sentences. To provide skill 
in the recognition and elimination or run-on sentences the 
practice exercises should include samples lifted from the 
children's own work. Questions as to how the sentences can 
be improved should be asked by the teacher, and readily in-
telligible models introduced where needed. 
In testing 26 pupils for variety of sentence structure, 
1/Dorothy L. Brown and Marguerite Butterfield, The Teaching 
of -Language in the Primary Grades, The MacMillan Company, 
New York, 1941, P• 81. 
~Op. cit., 21:173. 
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Poley has found that: "Between variety of sentence 
structure and general intelligence, there is but slight 
correlation. Between technical excellence in composition 
ana variety of sentence structure there is a high degree of 
eorr elation. " 
To sum up the importance of improving the quality of 
writing, particularly in the area of sentence structure, y 
Pressey states: 
"It seems a fair contention that an error is 
important in proportion as it makes it difficult for 
the reader to obtain the writer's meaning. From this 
point of vi f1N many errors in capitalization and in 
grammar are minor: if a child fails to capital ize in 
referring to '.the Great West' or writes ' he don't' 
or 'he doesn't', he may distract the reader by offend-
ing the reader•.s sense for the proprieties, but he 
does not obscure meaning. 'Mistakes in sentence-
structure do often make the meaning obscure. Mistakes 
in sentence-structure are, then, even more important 
than their frequency would indicate. They are also 
very important because difficulties in sentence-
structure frequently lead to errors in punctuation and 
capitalization.'' 
5. Proofreading 
~·-- Research would indicate that there are needs 
for a method of correction of the writings done by pupils 
which would aid the child to recognize his own errors, to 
correct those errors, and to receive the individual help 
1/Irwin Poley, "Variety in Sentence Structure," Elementary 
~nglish Review (May, 1927), 6 ~ 128. 
2/S. L. Pressey, "A Statistical Study of Children's Errors 
in Sentence Structure in the Grades VII-XII," English 
Journal (September, 1925}, 14:535. . . -
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necessary in order to improve in those areas in which he 
shows a weakness. One need arises from mass teaching which 
does not allow for individual differences nor for guidance; 
while the other stems from the proofreading of pupils' 
compositions by the teacher, with little or no effort on 
the part of the teacher to help the individual child to 
understand his mistakes or to improve upon them. It would 
seem that proofreading as defined in this thesis would meet 
these needs. 
1.1 Pooley points out the first need when he states 
that he: " ••• personally visited over 600 elementary class-
rooms while participating in the language arts survey 
oarried on in the state of Wisconsin. In neither city nor 
rural schools was there evidence of individual instruction." y -
He explains the error of this practice when he says: 
"In the matter of correctness pupils vary widely. 
Some make few or no errors, while others are practi-
cally illiterate. Yet, in .elass after class, the 
usage lessons and drills were assigned to the whole 
group, the proficient students repeating drills they 
didn't need, and the poor, from lack of supervision, 
were perpetuating in exercises the very errors they 
were supposed to correct •" 
'1/ -Strickland says of this: "It is poor practice to 
i{Robert c. Pooley, "The Language Arts Survey in the ~seonsin Elementary .Sehools," Elementary English Review 
(January, 1946) , 22:11. . . 
. 
y'J.lli., p. 12. 
2fRu th G. Strickland, -i-T.;;;h~e......;;;.;~~.;w.;;;~~~~~~~...;;..;;::;;iiriir~;.v.. 
School, D. c. Heath an 
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insist that a child who knows the material being studied 
participate with the class: such participation cannot avoid 
boredom and boring situations develop more bad habits than 
good ones in any case." 
"· 
While some authorities in the field of English do not 
refer to mass teaching, they do, howeyer, stress the value 
of individual guidance as it is 9pposed to mass instruction. y ' 
.Among these is Strickland who says: 
"Teaching is not a matter of presenting new 
material, drilling it for a time, and thereafter giving 
assignments and marking the child'~ work. Teaching is 
constant guidance of thinking as well as operation. 
It is working with the child all the way and helping 
him to do the task to the best of his ability." y . .. 
Strickland later adds: "Each child's problem is 
-different and requires individual study and guidance." 
11 --Dusel also places great value on the type of English 
instruction which helps the child to pinpoint his own errors 
and teaches him how to overcome th~. He beli·eves that: 
"Most pupils are dependent on guidance and supervision to 
.!lrouse and maintain interest, and to focus attention on 
what to do and what not to do, and to be intor.med of' 
progress •••• " 
y Op. oi t • , p. 2 77 • 
y~., P• 278. 
2/William J. Dusel, "Some Semantic Implications of Theme 
Oorreotion," The English Journal (October, 1955), 44:390-
392. 
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Likewise, McKee places the greatest emphasis upon 
individual attention to the child's specific needs. He 
sets forth this philosophy: 
"While an adequate program in language includes 
many group activities, •••• provision must be made for 
adapting certain types of instruction to individual 
differences. This is particularly true of such usage 
matters as capitalization and punctuation •••• The 
success of the composition period which seeks to 
provide a direct attack upon the learning of certain 
language abilities will depend largely upon the 
teacher's power to focus the child's attention upon 
those items which he has not mastered." 
The second need for a more individualized method for 
the correction of errors arises from the proofreading of 
pupil writings by the teacher as opposed to that done by 
the pupil and under the supervision of his teacher or 
another person. It is ·evident ~rom the opinion o~ authori-
ties on the subject that this type of correction is of 
value to the teacher and of little or no value to the pupil. y 
Strickland emphasizes the point that children, even 
college students, profit very little from this for.m o~ 
evaluation. She says that: 
"Teachers have spent vast numbers of profitless 
hours grading children's compositions, marking errors 
with red pencil, and returning papers to the children. 
This form of correction has no constructive value to 
the child. He simply looks at the corrections, turns 
to reference material or to the teacher to learn what 
is wrong and how it s4ould be corrected. Still less 
does he study the correct forms so that he .oan avoid 
1/0p. cit., PP• 92-307. 
yop. cit., p. 277. 
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similar errors thereafter." y 
Dusel attempts to explain how the evil of teacher 
proofreading persists when he answers the question: Why do 
teachers mark their pupil's written work? He says: 
"Marking is such a traditional way of supervising 
composition work that teachers rarely feel the need to 
justify it. They mark because their own compositions 
were always marked, or because their colleagues, 
administrators, pupils, and pupil's parents expect it." 
Although he endeavors to give an excuse for this harm-
ful practice, he continues to place the blame on the teach-
er, when he presents his opinion of their fallacy: 
"If pressed for a justification of the procedure, 
most teachers would probably say that they mark papers 
in order to teach pupils to write better. Yet a 
critical examination of their marking practices would 
raise some puzzling questions of motive. Are those 
teachers who are so careful to point out every con-
ceivable weakness in a pupil's composition really 
marking to teach? Or are they intent on establishing 
their superiority, their self-importance, or their 
professional competence as proofreaders?" y . 
Johnson regards the continual marking of pupil's 
papers by the teacher as: " •••• the most futile practice in 
the whole pedagogical abuse of English teaching." 
It would then appear that there is need for a method 
of individual correction of English composition which will 
help the pupil to measure his own work and learn to meet 
his shortcomings. It would also appear that the individual 
1}op. cit., 44:391. 
£:/Ray Ivan Johnson, "Progressive Tendencies in Teaching 
English," Elementary E!lglish Review (January, 1930}, 7:13. 
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proofreading conference is the answer. Dusel states: 
"One very effective method of instruction does not require 
the marking of papers •••• It is the private conference 
with each pupil on his own composition." y 
Dawson says: "It is essential for any person in 
writing materials which are to meet another's eyes, to 
proofread the papers. Moreover it is one of the most 
effective ways to provide pupils' self-appraisal of their 
written work." 
11 Johnson expresses this opinion that includes one of 
his "cycle of steps": "To lead the pupil into the habit of 
measuring his own degree of success by conscious attention 
to accepted standards is the greatest single educational 
achievement within reach of the teacher of language." 
-How used by the teacher.-- Research indicates that the 
term "proofreading" has several implications for the teach-
-
er: first, it implies that the child needs individual 
attention; secondly, it requires that the child take re-
sponsibility for correcting and improving his own work; 
thirdly, it makes the teacher an ever present help in time 
of trouble. 
1/0p. cit., 44:390-392. 
YMildred Dawson, "Guiding Writing Activities in the 
Elementary .School,"- Elementary English Review (January-
December, 1946), 23:225. 
lfOp. cit., 7:13. 
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y . 
Dawson presents the plan for using the proofreading 
technique in this fashion: 
"Probably the best way to improve a pupil's 
writing is to give individual attention while he is 
writing or to go over his paper with him after the 
completion of the paper. Here, it is wise to keep in 
mind the fact that children learn through their own 
activity and to let each child find and correct his 
own mistakes, the teacher giving a strong hint and 
asking some questions concerning proper form if the 
pupil is slow to locate the weak spots." y ' 
Strickland recommends proofreading with the child 
as soon as he has done what he can do to correct his own 
work. She says that this procedure means: 
" •••• cooperative analysis and evaluation of the 
material while it is still warm and vi tal to the 
child. In this way the child helps to locate and 
analyze his mistakes and correct them under the teach-
er's guidance. He learns why they are wrong and what 
to _.do to avoid error." 
ll Strickland believes that such analysis and evaluation 
are a part of the learning process itself, and not an 
" •••• arbitrary anticlimax to it." 
ll ' Strickland asserts that: 
"Proofreading is not a one step problem. It first 
captures the thinking and transfers it to the paper, 
after which, it is read aloud to himself by the writer. 
Then it is read to see if it is clear and interesting. 
Y"Guiding writing Activities in the Elementary School," 
op. cit., 23:83. 
~Op. cit., p. 278. 
3/Ibid., p. 278. 
G. Strickland, "Integration, Its Implication for 
in Writing," The Journal of Education (October, 
1. 
Again it is reread for form, to see if it is easily 
read and care is given to incomplete form, run-on 
sentences, spelling and other errors. Lastly, it is 
reread with the teacher." 
Not only does research advocate proofreading by the 
writer and by the teacher, but also by fellow students; y 
Pooley suggests value in this method which may be em-
ployed in proofreading when he says: 
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''It may be advisable to have the papers read over 
by fellow students after the writer has made his 
corrections as a kind of' double check on accuracy. 
This proofreading if followed without fail at the 
time each paper is to be handed in will have vigorous 
effect, first in getting pupils to give their own 
papers a correction before they are handed in, and 
an attitude of respect for correctness and accuracy 
in all work." 
Research further indicates that proofreading of' compo-
sitions for the purpose of finding and correcting errors is 
not sufficient in itself. It is necessary, once the child 
knows the nature of his errors and how to correct them, 
that he is retaught, if' necessary, those skills in English 
which he has not mastered, and follow that understanding 
with practice exercises. y 
Strickland advises that: " •••• practice materials be 
-devised within the situation to give each child the amount 
and kind of practice he needs. There may be only a small 
group within the class who need direct attack on a problem." 
1/Robert c. Pooley, Teachi9f English Us~es, Appleton-
Century Groft, New York, 1 6, pp • . 232-2 3. 
2/Language Arts in the Elementary School, 9P· · cit., p. 277. 
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Strickland also states that: "Drill has a place but 
it tends to be successful only when it is purposeful 
:practice in a skill which the child understands and for 
which he sees a practical need." 
5:.1 Dawson believes that: 
"Technical lessons should be the results of needs 
discovered by the teacher in creative and practical 
writing situations. Training lessons on. skills and 
correct form should come in periods separate for the 
most part from lessons where communication of ideas is 
focal." 
- 3/ 
Tidyman and Butterfield- explains an effective way ot 
handling the technical lessons as mentioned by Dawson when 
they have the following to relate: 
"One of the most effective aids to self-correction 
is the class correction of typical, common errors. 
Sentences from children's work are written on the board 
and class criticism and correction invited. After 
typical, common errors are treated in this way children 
turn to the correction of their own composition. The 
teacher naturally helps with individual difficulties." 
It would appear from research that teachers question 
the advisability of using the individual proofreading method 
for the correction of language papers with classes of 35 or 
more pupils. 
In defending the use of the individual proofreading 
ytanguage .Arts in the Elementary School, op. oit., p. 270 • 
. Y"Guiding Writing Acti viti es in the Elementary School," 
op. cit., 23:80-83. 
1/0p. cit., p. 341. 
35 
y 
method with large classes of 35 or more pupils, Applegate 
has the following to state: 
"Sean each paper rapidly, making no remarks on it. 
Take a few notes to show a general class weakness. You 
can point them out to the class later. The next day 
let the class work at their seats on an assignment in 
another subject. Call the children to you, one at a 
time. Have each read his story in a low voice, as you 
sit beside him. As he reads, read over h~s shoulder 
and the things necessary to talk to him about will re-
new themselves in your memory. Perhaps his sentences 
are poor; that is why you had him read his story 
aloud to you. His reading may tell you what he really 
meant to say and will tell him what he didn't say. 
In five to seven minutes alone with that lad you 
can perhaps help him to get a feeling of sentences. 
If not perhaps you can give him, and the few others · 
who need it, extra help soon. Sentences may be only 
one of the dozen things wrong with his story, but 
forget the rest. Help him with one thing each time. 
There are no marks on the paper so he is not defeated 
or confused before he begins." 
Value to the child.-- There is evidence which indicates 
that the results of individual proofreading is not only or 
value in improving the skills of composition, but that it 
is also rewarding to the child. y 
that: 
The National Council of Teachers of English tells us 
"Guidance ~t this stage while the material and 
purpose are fresh in the children's minds is worth far 
more than red penciled corrections handed back to them 
the next day. Now it really matters--tomorrow it is 
hard to rebuild interest to the same pitch. Such 
Mauree App agate, Helping Children Write, International 
extbook Company, Scranton, 1949, p. 129. 
2/The Commission on the English Curriculum of the National 
Council of Teachers of English, op. cit., p. 229. 
36 
procedure respects the child's individuality, so far 
as expression is concerned and enables him to achieve 
a pro duet of which he can be proud. " 
.. 
The value of individual proofreading is clearly y 
summarized by Henry when he relates: 
"In teaching of specific language skills one 
composition corrected and discussed with the pupil 
individually is worth a score of neatly corrected 
papers handed back for the pupil's own study. In such 
direct teaching, attention should be · focused on . the 
particular items which require correction and perhaps 
far more important, the pupil should be helped to 
realize the teacher's interest in his achievement in 
a field where a word of appreciation and encouragement 
is a tremendous stimulus to effort." 
.. 
The importance of the proper method employed in 
correcting children's papers is brought forth by the state-
?:) . 
ment of LaVerne: 
"The method used to direct error w.ill condition 
acceptance of responsibility to overcome it. A sheet 
bristling with red marks arouses a feeling of rejection 
and the receiver's immediate impulse to crumple the 
sheet and throw it away. If on the other hand, a 
teacher writes in all the corrections, learning oppor-
tunities are being delili.ed the children." 
... 
Many educators have mentioned the value of proofread 
2.1 Perhaps the most effective summations are made by Pooley 
when he says: "A carefully worked out technique of proof-
yN. B. Henry et al, Teaching L~ua~e in the Elementary 
School, Forty-third Yearbook, Nat~ona Society for the Study 
of Education, Part II, p. 175 • 
. . 
~s. LaVerne, "The Writing Program in the Intermedia~e 
Grade," Journal of "Education (October, 1953}, 11:136~ 
2./"The Language Arts Survey in the Wisconsin Elementary 
Schools," op. cit., 22:232-233. 
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reading can do a great deal to improve standards of written 
work and correctness in composition,n and by Applegate1/ 
who states: "In the course of a year after a number of such 
conferences; a child can not help improving his work." y 
McKee supports this method of proofreading when the 
teacher proofreads with the child to help him identity, 
check and e orrect his own errors when he asserts: "With 
such information available there is same hope that the 
composition period which directs each child's attention to 
his own difficulties can become functional." 
. 2} 
Value to the teacher.-- According to Applegate the 
teacher also profits from the proofreading method. She 
says: 
yoE• 
y'O;E. 
1/0;E. 
''You the teacher have been saved much time and 
home work, the child has been properly evaluated, you 
have been given some good leads to work on with the 
class and there has been no loss of time or nerves, 
since the other children are busy at another assign-
ment." 
cit., P• 106. 
cit_., p. 92. 
cit., p. 106. 
CHAPTER II 
PLAN OF STUDY 
1. Teaching Procedure 
Many of the errors in composition in grades four 
through six have been due to the lack of proofreading on 
the part of the child. 
A plan for the improvement of proofreading was devised 
to be carried out in four fourth grades, one fifth grade 
and two sixth grades. It was the desire of those engaged 
in this study to encourage the children to write freely and 
creatively with the intent of helping the children to ana-
lyze and correct their errors by means of proofreading 
techniques. It was believed that having classes write a 
series of six weekly, highly motivated compositions would 
release the children from a stilted fo:rm and would help 
them write more freely to the end that this would reveal 
the weaknesses of the individual children in sentence 
structure, quotations, punctuation and capitalization. 
Six motivating techniques, some original and others 
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adapted from the Conley and Ferris theses were employed. 
These weekly techniques are as follws and will be ex-
plained more fully on suli»sequent pages in this chapter: 
1. Writing rrom li»eginning sentences 
2. Writing about one wish 
3. Writing a story from winter pictures 
~. ·writing .about a trip to outer space 
5. Writing a story from music 
6. Writing rrom a series of unrelated objects. 
Six weeks were deToted to this study in the classrooms. 
The procedure ror proofreading earried on in this study was 
as rollows: 
Weeks I and II 
1. Class MotiTation, I.esson I. 
2. Class Motivation, Lesson II; children began compo-
sitions. 
3. Children finished oomposi tiona and proofread indi-
Tidually. 
4. Child.ren proofread in groups with the teacher. 
5. Children proofread in groups with the teacher. 
1/Rlchard Coriley, Seven Exercises to Stimulate the Flow ar 
l"deas in Creative ComEosltion, UnpubliShed Master's HThesis, 
Boston University, Se ool of Education, 1955. . 
2/Mary Ferris, The Construction and Evaluation at the Four 
~aries ot Lessons to stimulate the Flow or Ideas In the 
Creative Writing of Fourth, Fifth and Sixth .Grade Pupils, 
Unpublished Master's Thesis, Boston Uni Terslty, School . or 
Education, 1953. 
40 
Weeks III, IV and V 
1. Class Motivation, Lesson I. 
2. Class Motivation, Lesson II; children began compo-
sitions. 
3. Children finished compositions and proofread indi-
vidually. 
4. Each child proofread with a partner. 
5. Children proofread in groups with the teacher. 
Week VI 
1. Class Motivation, Lesson I. 
2. Class Motivation, Lesson II; children began compo-
sitions. 
3. Class finished writing compositions. 
4. Each child proofread his own composition. 
5. Teacher collected each composition and corrected it. 
2. Lesson Plans Used in This Study 
Writing from Beginning Sentences--Week I 
. 
Purpose: To stimulate the imagination of pupils to write a 
story using a beginning sentence~ 
Materials: Chalkboard -
Procedure: 
Chalk 
Paper 
Pencils 
Lesson I. Put this sentence on the board: "Suddenl~ a 
• 
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voice said, 'Don't move.'" Read the sentence. Discuss the 
sentence. Lead questions might be like this: "Where were 
you when you heard the voice?" "What were you doing?" 
"What time was it?" "What kind of a voice was it (loud, 
soft, shrill, deep)?" "What did you do when you heard it?" 
"From where did you think it might have come?" "Did you 
find out what it was?" 
Write the story together on the blackboard. First ask 
for a good sentence to follow the beginning sentence. 
Listen to several and choose the best one. Continue in this 
way. 
Lesson II. Write this sentence on the board: "As I 
glanced up from the television program I saw the evening 
paper creep slowly across the floor." Read the sentence. 
Discuss the sentence. Lead questions might be like this: 
"Were you alone in the house?" "Was it dark outside?" 
"How did you feel?" "Were you startled or frightened?" 
"How many have an idea what might make the paper c·reep 
along the floor?" (If none do, suggest a puppy or kitten.) 
If desired "my book" may be substituted for "the television 
program." 
Teacher: "You may start writing your story now. If you 
do not know how to spell a word, do the best you can. 
After you finish writing, read your story carefully and 
correct all your errors." 
Writing About One Wish--Week II 
Purpose: To stimulate the ima.gina tion of pupils to write 
the story, "If I had one wish." 
Materials: Chalkboard 
Chalk 
Procedure: 
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Lesson I. Tell the story of "Aladdin and the wonderful 
., 
Lamp." Then discuss the story by using the following 
questions as a guide. 
1. What kind of boy was Aladdin? 
2. What kind of man was the magician? 
3. Row did Aladdin become so rich? 
4. Row many genies are there in this story? 
5. What did Aladdin ask the genie of the ring to do 
for him? 
6. What did he ask the genie of the lamp to do? 
?. What mistake did the princess make? 
8. What happened to the magician? . 
Discuss other stories in which people had the power to make 
wishes. The following are ones with which the children may 
be familiar: 
1. "The Fisherman and His Wife'! 
"' 2. "King Midas and The Golden Touch·" 
3. "The Woodcutter and His Wife" 
Lesson II. Teacher: "Do you remember the stories we 
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discussed yesterday inwhich people's wishes came true? 
Today, imagine you have the power to make a wish that will 
be granted. Think carefully, because you'll have only one 
wish." 
List wishes on the board. After sufficient discussion 
so that each one has an idea of his subject, the class is 
ready to write. Teacher: "You may start writing your story 
now. If you do not know how to spell a word, do the best 
you can. After you finish writing, read your story care-
fully and correct all errors. 
Writing a Story from Winter Pietures--Week~ . III 
Purpose: To stimulate the imagination of pupils to write a 
story, using pictures of winter. 
Materials: Four winter scenes of the following subjects: 
1 • .Animals in winter 
2. Children playing in winter 
3. Winter scenery 
4. Winter sports. 
Procedure: 
Lesson I. Teacher: "You will see that I have placed 
some winter pictures here tor you to look at. Do you think 
that any of them tell a story?" (Allow time for discussion) 
"Does anyone think that they tell part of a story and that 
you could add to what you see?" (Discuss) "Could you think 
of things that might have happened in the past that could 
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lead up to the picture?" (Discuss) WWho can think or some-
thing that might happen in the future?" As the pictures 
are discussed have the children tell possible titles and 
beginning sentences. If time allows, let one or two children 
tell stories they think of, having other children listen 
for things they particularly like about the story. 
Lesson II. Teacher: "The pictures we discussed yester"':" 
day are here for you to look at again. Today I would like 
to have you write a story from one of the pictures. You 
may write what is happening right now in the picture, what 
you think might have happened in the past, or what may 
ha~pen in the future. . Perhaps the pictures will remind you 
of something that has happened to you that you would like 
to tell about. You may write about such a winter experience 
if you wish. 
You may start writing your story now. It you do not 
know how to spell a word, do the best you can. Atter you 
finish writing, read your story carefully and correct all 
your errors." 
Writing About a Trip to Outer Space--Week IV 
Purpose: To stimulate the imagination of the pupils to the 
end that they will not only picture themselves on 
an imaginary trip to "outer spaee," but will be 
eager to write their exciting experiences for the 
enjoyment of others. 
Materials: Word list given under Procedure, Lesson I. 
Procedure~ 
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Lesson I. Teacher: "Would you ~ike to p~ay a game? We 
might call it 'Making Mental Pictures, 1t because we make 
pictures in our minds by imagining what things are like in 
places where we have not been. Sometimes a word or groups 
of wor~s will make a story picture." 
"I am going to write some words and groups of words on 
the board. As I do, will you see how many pictures you can 
make in your mind for each such word or groups of words? 
Perhaps you can make a story by putting your ideas together. 
The teacher writes the following en the board, pausing 
atter each to let the pupils think. She may suggest that 
they close their eyes if they wish to. 
outer space 
rocket ship 
planets 
sea of silver stars 
twinkled merrily 
thick clouds of stars 
zooming through space 
soaring 
sprinkling stardust 
wandering heavenly bodies 
mysterious force 
deep, dark valleys 
moon canals · 
swish of propelling jets 
misty rings of Saturn 
weird 
Teacher: "How many were able to make some mental 
pictures? What do all these words tell about?" (.Answer: 
Traveling in space.) 
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Although the terms will not be used with the children, 
the words will be listed on the board in columns according 
to whether they are nouns, verbs, adjectives or adverbs. 
They will serve only to help the children to see which ones 
are names of things, action words and descriptive words. 
Teacher: "Would a few children like to tell a brief 
story using some of the pictures you saw? We will listen 
and tell what we like about each one. What are some of 
the things we should listen for?" 
Interesting words 
:S:xeitement 
Holds our interest 
Suspense 
We would like to see it, too. 
These brief oral stories may serve as inspiration to the 
pupils who need to know what is expected. 
It time permits, pupils may list some ideas and some 
active, live words which they plan to use in their written 
stories the next day. 
Lesson II. Review high points of previous lesson. 
(About 10 minutes) Teacher: "How many children have been 
-
traveling on a delightful journey through space since we 
talked yesterday? Today we will begin to write our stories. 
What were some of the things we were going to keep in mind 
which will make our stories interesting?" (Children review 
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these points which were written on the board during the 
first lesson.) 
Teacher will write on the board the words used the 
previous day and then give these directions: "Some of the 
words you may wish to use are on the board. · If you do not 
know how to spell a word, do the best you can. After you 
finish writing, read your story carefully and correct all 
your errors." 
Writing a Story From Music--Week V 
Purpose: To stimulate the imagination of the pupils .so that 
they will write a story after listening to music. 
Materials: The following recordings: 
Procedure: 
Sleigh Ride . 
Waltz of the FlCTNers 
Gaite Parisienne 
Lesson I. "Today, boys and girls, we are going to 
listen to some music. I think you will enjoy it if you 
.listen carefully, because music is not only enjoyable to 
listen and dance to, but it also tells a story. Has anyone 
ever heard a story in music? We don't all have to hear a 
similar story in the same piece of music because music means 
something different to each one of us." 
"Let's see if everyone can hear a story in the music 
I'm going to play. See if you can hear different people in 
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your story. Perhaps a loud, slow part will :r;em.ind you of 
the night policeman walking his beat. Possibly the quick 
sounds will ~ake you think of dancing dolls. When you put 
all the different sounds together you will have a story." 
(Suggest that the children keep their heads on their desks 
and just listen.) "Before I play the record, I would like 
you to forget who and where you are; try to lose yoursel:C' 
in the music." 
Play Sleigh Ride. If anyone asks to have it played 
again, do so. The second time you play it have the children 
beat time and move to the mus ie • It' they don't ask to hear 
it again, you suggest it to them. {Play music again.) 
"Did anyone hear a story in the music?" 
mwhat made you think of the story?" 
"What parts o:r the music made you think o:r· people.?" 
"What parts of the music made you think of things?" 
"Did the loud parts remind you o:r something else?" 
"Did the quick and slow parts make you think of a story 
or part of a story?" 
"Can you think of some colorful words and interesting 
sentences to describe what I played?" 
' Now play second record, Waltz of the Flowers. Ask the 
same questions as you did in the first record. 
Lesson II. "Today, boys and girls we are going to 
., 
listen to more records and write what we hear in the music. 
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It is going to be different from what we heard yesterday. 
I am going to play one record as you lis ten carefully tor 
t he story. Don't forget to let yourself go and became part 
of the music." 
Now play Gaite Parisienne. 
"Was it easier for you to hear a story in the music 
t oday?" 
"Think of all the things we discussed yesterday while 
you listen carefully tor the story." 
Play the record again. 
"Some or the words are on the board. If' you do not 
know how to spell a word do the best you can. After ycu 
have finished writing read your story oTer carefully and 
correct your errors." 
Writing From a series of Unrelated Objects--Week VI 
Purpose: To stimulate the imagination of' the pupils to write 
a story by interweaving a few unrelated objects. 
Materials: For Lesson I: 
1. Adventures in Reading, by Dorothy Nell Knolle 
2. Picture of a family birthday party 
). Six teaspoons 
4. Picture of Indians. 
For Lesson II: 
1. Banana peel 
2. First aid kit 
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3. Report card 
4. Accident card. 
Procedure: 
. Lesson I. Stretch a line across the front of the room 
with the objeets mentioned above (I) on it. Ask the child-
ren, "What connection do these objects have with each other? 
What a:o the spoons have to do with the party? How do the 
Indians fit in the story?" After a discussion about the 
objects say to the children, "These objects show thoughts 
which might make a good story. Listen as I read this story 
·to see how the author has used these obj eots to weave a 
story. The title is 'The Birthday Party' by Margaret Macy 
Ballard." {pp. 99-105) After the story is read discuss 
h ow the author wove the story. 
Lesson II. Have the second series of objects on a line 
in front of the room. Explain that there is a banana peel, 
a first a.id kit, a report card, and an accident card. Ask 
them, ''Can you th.ink of any way that these things are re-
lated to each other? What kind of a story do they suggest? 
Why is there a banana peel? Where did it come from? Who 
owns the report card?" 
·•· 
"Today you may write a story weaving in all of these 
things. Some of the words you may use are on the board. If 
you are. not sure of the spelling, do the best you can. 
After you have finished writing, read your story carefully 
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and correct all your errors." 
3. Types of Errors Counted in This Study 
Due to the fact that six weeks were to be spent on this 
study it was necessary to lili.d t the number of types of error 
to be counted. The teachers examined many compositions 
written by the children in their classes and were able to 
determine in what areas the children needed the most work 
for improvement. Using pupil need as a basis for delimi-
tation the following types of errors were :noted and the 
corrections taught to the children as they needed instruc-
tion: 
A. Punctuation 
1. Period 
a. At end of sentences 
b. Arter abbreviations 
c. After initials 
2. Question .Mark 
3 • . Exclamation Point. 
B. Sentence Structure 
1. Run on sentences 
2. Garbled Sentences 
3. Sentences beginning with. conjunctions 
4. Fragmented sentences. 
c. Capital Letters 
1. At the beginning of a sentence 
Boston University 
'chool of Education 
Library 
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2. Proper names 
3. Titles 
4. Misplaced capitals. 
D. Quotations 
_1. Quotation marks before and after a quotation 
2. Capital letter at the beginning of a quotation 
3. Comma between quotation and balance of sentence 
4. Quotation mark placement. 
4. Compositions Checked for Analysis 
The first, fourth and sixth compositions were collected 
After the first writing the composition was corrected by 
the teacher and all errors were tabulated. Proofreading 
in the light of the teacher•·s correcting was established. 
The fourth composition was proofread by the child. It 
was then proofread again with the. help of a partner. Diff 
ent colored pencils were used in each instance and no error 
that was found by the child himself was recorded. 
In the last instance the child proofread his own compo-
sition. All additional errors were tabulated. 
The results of the thesis rest upon the comparison of 
the three stories. 
CHAPTER III 
ANALYSIS OF DATA 
It was the purpose of this study to utilize directed 
proofreading in conjunction with free writing for the 
purpose of teaching certain problems of punctuation, 
capitalization, and structure which were arbitrarily de-
fined in Chapter Two. 
In the beginning an error count was made under each 
heading tor the tirst, fourth and sixth compositions but it 
was telt that this did not give a correct picture or the 
status of the study. It was determined therefore to 
tabulate the number of opportunities for each type of error 
in each composition. The per cent of each type of error was 
then tabulated for each composition. The tables were de-
signed to give the reader the following information:· 
1. The number of children in each class 
2. The number of children who utilized each type ot 
punctuation, capitalization or structure 
3. The number of children who made errors on each type 
4. The percentage of errors made by these children 
listed in item three 
5. The comparison ot the aboTe on the basis ot the 
-S3-
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first and sixth compositions. 
Because the inclusion of the fourth composition added 
little or nothing to the analysis the final tables compare 
only the first and last compositions. 
Table 1. Comparison or Mean Chronological Age and Intelligence Quotient 
tor Grade Four - Group A 
-----
~----- -- -~-
- - --
Number Range Mean Standard De.viation 
.. 
Chronological Age •••• 27 8-7 to 11-8 9-2 8.58 
Intelligence Quotient 27 67-116 101.57 9.36 
-- --- -- -
- --- --- ---- -- - --~-- -
The mean Intelligence Quotient or 101.57 indicates a low average 
fourth grade olaaa. The mean Chronological Age ot nine years, two 
months likewise shows an average gro~p. 
"' 
"' 
Table 2. Comparison ot Average Per Cent ot End Punctuation Errors tor Grade Four -
Group A 
-
·NWfi"ber ; · · :· Number • - • p • ' ···per Cent 
Children Children ot 
Type Number Using Each Type Making Errors :Error 
ot Children 
Error in Class First -· Sixth - First Sixth First Sixth 
Compo- Compo- Compo- Compo- Compo- Compo-
sition .-i tion si tion sition ~ition sition 
Period •••••••• 27 27 .27 g 5 19 9 Q,uestion Mark. 27 6 8 1 5 100 96 
:Exclamation 
Point ••••••••• 27 4 1 2 0 57 0 
---
All of the children in the olass did not use eaoh type of punctuation as can 
be seen in column two. In the use of the period, eight childr.en made errors in 
the first composition, and only five, in the sixth. The amount of error decreased 
from 19 to 9 per cent. The amount of error in the use of the question mark de-
creased fran 100 to 96 per cent in spite of the fact that the errors were found 
on the papers of ·rive children. The use ot the exclamation point seems to be 
thoroughly understood by those who used it. 
Vt 
"' 
Table 3. Comparison of Average Per Cent of Capitalization Error tor Grade Four -
Group A 
. ' 
.. . 
- -Ntimber ' · ' . - - Nwnb&r · . ' . ·Per· Cent - - -
Children Children ot 
Type Number Using :Each Type Making Errors Error ·. 
ot Children 
Error in Clas• Fl.rs'ti . - :Sl.xtn !'l.rs'ti Sixth First Sixth 
Compo- Compo- Compo- Compo- Compo- Compo-
. aition . •i tion aition aition sition aition 
Beginning of . . 
sentence ••••• 27 27 27 2 5 29 12 
Proper Name •• 27 7 15 3 2 1.7 67 
Title •••••••• 27 22 25 6 5 54 41 
An examination of the above table column two shows that all ohildren used 
each type of c~italization. Although the number of children who made errora in 
beginning capitalization increased from two to five this was offset by a marked 
decrease in the per cent of error which went from 2 9 to 12. The use of proper 
names increased greatly trOJQ. 7 to 15. Although one less child made an error in 
the final composition, the per cent of error increased markedly from 1.7 to 67, 
thereby illustrating that the final results were consistently low in this area. 
A sharp decline from 54 to 41 per oent of error in the use of titles went along 
with a decrease from 6 to 5 in the number making errors. 
' 
Vt 
-..J 
Table 4. Comparison ot ATerage Per Cent at Quotation Errors tar Grade Four -
Group A 
--- - - - --------- - - --- -- --- - - - -- - - -
Number Number Per Cent 
Children Children ot 
Type Number Using Each 'fype .Making Errors Error 
ot Children 
Error in Class First Sixth First Sixth First Sixth 
Compo- Compo- Compo- ·Compo- Campo- Compo-
sition sition sition sition si tion sition 
Quotation 
Mark •••••••• 27 6 11 6 9 92 91 
Comma ••••••• 27 6 11 5 8 90 89 
Capital ••••• 27 6 11 6 7 92 89 
- ------ --
-----
--- -
~ 
L_ ____ 
Although all the children in the class did not use quotation marks, commas, 
and capitals, the number of children using all three forms increased from six to 
11 in all instances. Despite the fact that the amount of error increased from six 
to nine in the case of the quotation marks, the per cent of error decreased from 
92 to 91. An increase of three errors in the use of the comma is likewise 
aligned with a decrease of one per cent of error. The use of the capital indicates 
an increase of one child making an error coupled with a decrease of three per cent 
of error. \n 
00 
Table 5. Comparison of Average Per Cent of Error in Structure tor Grade 
Four - Group A 
Number Per Cent 
Type Number Children ot Ma~ng Errors Error 
ot Children 
Error in Class First Sixth First ~ Sixth 
Compo- Compo- Compo- Compo-
sition sition sit ion sition 
Run-on ••••••• 27 13 17 23 13 
Garbled •••••• 27 0 5 0 6 
Conjunction 
Beginning •••• 27 22 18 32 18 
Fragment ••••• 27 0 8 0 8 
~ --
-- - - - --
Despite the fact that 13 children made errors in the first compo-
sition and 17 in the final composition this increase was counteracted by 
a marked decrease from 23 to 13 per cent of error. In the case of the 
conjunction beginning, the number of children maklng errors decreased by 
four. A marked decrease in the per cent of error is seen when comparing 
the 32 per cent of error of the initial composition to 18 per cent in 
the final one. No children made errors in either garbled sentences ar 
fragments in the first composition; hCMever, in both instances errors were 
made in the last compos! tion along with a corresponding per oent of error. \.11 
\0 
Table 6. Comparison of Mean Chronological Age and Intelligence Quotient 
for Grade Four - Group B 
- - -- ~-
Number Range Mean Standard Deviation 
Chronological Age •••• 19 9-9 to 8-9 9-3 0-1.4 
Intelligence Quotient 19 128-87 105 10.82 
The mean CJhronologioa1 Age of nine years, three months is average 
for grade four. The mean Intelligence Quotient of 105 is an average 
Intelligence Quotient. 
Q'\ 
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Table 7. Comparison ot Average Per Cent of End Punctuation Error far Grade Four -
Group B 
Nw:ilber Number Per Cent 
Children Children ot 
Type Number Using Each Type Making Errors Error 
ot Children 
Error in Class First Sixth · First Sixth · First · Sixth 
Compo- Compo- Compo- Compo- Compo- Compo-
sition sition sition sition sition sition 
Period •••••••• 19 19 18 12 9 22 16 Question Mark. 19 2 s 1 4 2 78 
Exclamation 
Point ••••••••• 19 0 0 0 0 0 0 
The amount ot error trom the first to the sixth composition in the use ot the · 
period has decreased fran 22 to 16 per cent. The number of childr~n making the 
error has decreased also. In the case of' the question mark the number of children 
using the punctuation has increased, as has th.e number of children making error. 
- The per cent of error has risen. markedly in this instance also. 
(J'\ 
..... 
Table 8. Comparison of Average Per Cent of Capitalization Error tor Grade Four -
Group B 
Number . . Number Per Cent 
Children Children of 
Type Number Using ·Eaoh Type . Making Errors Error 
or Children 
Error in Class First Sixth First Sixth First Sixth 
Compo- Compo- Compo- Compo- Compo- Compo-
sition sition sition sit ion siti on si "tion 
Beginning ot · 
sentence •••••• 19 19 18 7 4 30 8 
Proper Name ••• 19 5 12 5 4 100 . 24 
Title ••••••••• 19 19 18 2 4 33 23 
- · - - --~ --------~-- ---- ·--- --- - ·-- ·--- -
The amount of error from the :first to the sixth composition in the use or 
the oapi tal at the beginning of a sentence has decreased from 30 to eight per cent. 
The number of children making the error has decreased also. In the case of proper 
nameathe number of children using the capital has increased. The number of cases 
making error decreased as has the per cent of error. The number of cases making 
errors in title capitalization decreased. The per eent o:f error decreased also. 
"' N 
Table 9. Comparison of' Average Per Cent of Quotation Error tor Grade Four -
~oopB 
--
Number · · Number Per Cent 
Children Ghildren o-r 
Type Number Using Each Type Making Errors Error 
ot Children 
b'rar in Class First Sixth First ·Sixth · First 
Compo- Compo- Compo- Compo- Compo-
sition si tion si tion siti on si tion 
Q,uotation 
6 6 6 Mark ••••••••• 19 7 100 
Comma •••••••• 19 6 8 5 6 92 
:capital •••••• 19 6 8 4 6 75 
Sixth 
Compo-
sition 
69 
66 
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The amount of error from the tir st to the sixth c amposi tion in the use of the 
quotation mark decreased from 100 to 69. The number of' children making the errcr 
remained the same. In the case of the a omm.a in quotations the number of children 
making the error decreased as has the per cent of error. The number of children 
making error in the use of' the capital in quotations increased fran four to six. 
The per cent of error decreased. 
()'\ 
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Table 10. Comparison of Average Per Cent of Error in Structure tor 
Grade Four - Group B 
Number Per Cent 
Children at 
Type Number Maki.ng Errors Error 
at Children 
Error in Olasa First Sixth · First Sixth 
Compe- Compo- Compo- Compo-
si tion sition si"tl. on sition 
Run-on •••••• .;. 19 ll 11 22 8 
Garbled ••••••• 19 2 1 38 1 
Conjunction 
Beginning ••••• 19 12 14 30 16 
Fragment •••••• 19 2 9 l 12 
~~~~-~~..__ _..._ 
The amount or error from the first to the sixth composition in the 
use of run-on s entenoes decreased from 22 to eight. The number of 
children mking the error remained the same. In the ease of garbled 
sentences the number or children making the errors decreased. The per 
cent at error decreased greatly. The number of children making errors 
in conjunction beginnings increased. The per cent of error de~reased. 
The number ot children making errors in fragments increased. The per 
cent of error increased markedly. 
o-
.f!'" 
Table 11. Comparison of Mean Chronological Age and Intelligence Quotient 
fo.r Grade Four - Group C 
' ' ' 
Number Range Mean Standard Deviation 
Chronological Age •••• 21 107-119 9-3 0-3.4.8 
Intelligence Quotient 21 86-117 97.54 9.96 
--~- -~-· 
The mean Chronological Age of nine years, three months shows the 
class to be an average group. The mean 97.54 for Intelligence Quotient 
shows the olass to be a rather slow-learning group on the whole. 
"' \1t 
Table 12. Comparison of Average Per Cent of End Punctuation Errors for Grade Four -
Group C 
\ 
--
- - -- - - -- ---- - -- -------
~ -----~- - - - --
- - -- - --
Number Number . :Per . Cen~ 
Type Number C,P,ildren Children or Using Each Type Making Errors _ Error 
ot Children 
Error in Class First SiXth · · First Sixth First Sixth 
Compo- Compo- · Compo- Compo- Compo- Compo-
si tion si tion sition sition si tion sition 
Period ••••• 21 21 21 15 8 71 38 
Question 
Mark ••••••• 21 3 5 3 2 100 40 
Exclamation 
Point •••••• 21 2 1 0 1 0 . 100 
-----
In the examination of the above table it can be seen that all members or the 
class did not use the question mark and the exclamation point. In the case , of the 
! 
period, all the children used it in both compositions. In the first one, 1$ made 
errors, which shows in the error column as 71 · per cent. In the sixth composition 
a fewer number, eight., made errors. The per cent or error dropped to 38, which is 
a marked improvement. In the first composition only three of the class used ques-
tions and they made errors in all their attempts. This shows in the column as 100 
per cent or error. In the sixth c om.posi tion fewer children made errors and the 
per cent dropped to 40. Though very raw children made errors on the excl~tion 
oint. the per cent of error indicates it is in need of further teaching. "' 
0\ 
Table 13. Comparison of Average Per Cent of Capitalization Error for Grade Four -
Group C 
.. -
Number Number Per Cent 
Children Children of 
Type Number Using Eaoh Type Making Errors Error 
ot Children 
Error in Class First Sixth First Sixth First Sixth 
Compo- Compo- Compo- Compo- Compo- Compo .... 
sition si tion sition ~ition sition sitio n 
Beginning ot . . . 
sentenee ••••• 2l 21 21 1 3 5 14 
Proper Kame •• 21 21 21 1 2 5 10 
Title •••••••• 21 21 21 12 l 57 5 
In examining the above table, it can be seen that in the first composition 
only one child made an error in the beginning capital. This is shown as an error 
of five per cent. In the sixth composition, more children made this type of error 
and the percentage increased to 1_4. In the use of proper names only one child made 
an · error in the ri rst composition, which is shown in the percentage or error 
column as five per cent. In the sixth composition two children made errors and the 
percentage increased to 10 per cent or error. In the use of capitals in tit l es, 12 
children made errors in the first composition, but in the sixth composition there 
was a marked improvanent. The percentage of error dropped to five .· per o ent. . 0'- . ~ 
Table 14. Comparison of Average Per Cent of Quotation Errors tor Grade Four -
~~c 
Number Number ·per Cent 
Children Children or Type - Number Using Each Type Making J:rro r s Error 
ot Children 
Error in Class First Sixth First Sixth First Sixth 
Compo- Compo- Compo- Compo- Compo- Compo-
sition sition sition sition sition sit ion 
Quotation 
Mark •••••••••• 21 5 l2 q. 7 so 58 
Coimna ••••••••• 2l 5 l2 5 7 100 58 
Capital •••••• -. 21 5 12 4 5 so 42 
This - table shows that in the first composition only five children in the class 
used quotations, and tour of them made errors in the quotation mark. The per cent 
or error is 80. In the sixth. composition, a larger nWiiber of children used 
quotations and seven made errors in this type. Improvement is shown because th:e 
percentage of error dropped to 58. In the use of the c.omma, the fiTe children Vibo 
used quotations in the first composition failed in all their attelli.pts. In the 
sixth composition, seven of the 12 children made errors. There is improvement be-
cause the percentage of error is 58. In the use of the capital, four out of five 
children made errors in the first composition. In the sixth composition, the per-
cent • 
Q\ 
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Table 15. Comparison of Average Per Cent of Error in Structure for Gra~e 
four - Group C 
Number Per -cent 
Children ot 
Type Number Making Errors Error 
of Children 
Error in Class ·First -Sixth -. First Sixth . 
Compo- · Compo- Compo- Compo-
sition sition sition sition 
Run-on ••••••••• 21 13 13 62 62 . 
Garbled •••••••• 21 7 4- 33 19 
Con.junotion 
Beginning •••••• 21 •. 12 10 57 48 
Fragment ••••••• 21 1 10 5 48 
This table shows that 13 children used run-on sentences in the first 
composition. The column of per eent of error shows this to be 62 per eent. 
In the sixth composition the same number of ohildren made errors and the 
percentage remained the same in the error column. In the use of garbled 
sentenees, seven children made this type of error in the first composition 
and only four in the sixth composition. This is an improvement • The per-
centage of error dropped to 19. In the first composition only one child 
made an error of the fragment type. The number increased in the sixth 
composition. The percentage ot error increased to 48 per cent. 
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Table 16. Comparison of Mean Chronological Age and Intelligence Quotient 
for Grade Four - Group D 
.. 
Number Range Mean Standard Deviation 
Chronological Age •••• 31 8-5 to 11-8 9-6 0-9.00 
Intelligence Quotient 31 77 to 124 10) 13.15 
----· - -- ---- · - ·--- ~~~---~-
The mean Chronological Age of nine years, six months is average 
for grade four. The mean Intelligence Quotient of 103 is low average. 
-..,J 
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Table 17. Comparison of Average Per Cent of End Punctuation Error for Grade Four -
Group D 
--
' . 
Number Number Per Cent 
Children Children ot 
Type Number Using Each Type Making Errors Error 
ot Children 
Error in Class First . Sixth . First Sixth First Sixth 
-
Compo- Compo- Compo- Oompo- Compo- Compo-
si tion si tion sition si tion si tion a ition 
Period •••••• 31 31 . '28 . 18 3 13 4. Question 
M8.lic •••••••• 31 4 9 2 5 100 75 
J!xclamat ion 
Point ••••••• 31 5 3 4 2 100 100 
-- - - -- --- -- - --- '-- -
There is a marked decrease in the amount of' error in connection with the use 
of' the period. This is true also of' the number of different children making the 
error. An examination of' the question mark shows an increase in the number of' 
children using the mark, an increase in the number making error, but a deerease in 
the amount of error. The exclamation point, although used by few children, is not 
understood and needs further teaching. 
--.3 
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Table 18. Comparison or Average Per Cent of Capitalization Error tor Grade Four -
Group D 
-
- -~ -- · ~ ---
-
--~~~ ~-~-
Number Number Per Cent · 
Children Children at 
Type Number Using Each Type . Making Errors Error 
ot Children 
Error in Class l'irst sixth · First Sixth First Sixth 
Compo- Qompo- Compo- compo- Compo- Compo-
sit ion aition sition sition 8ition sition 
Beginning of 
Sentence ••••• 31 31 28 8 3 10 6 
Proper Name •• 31 5 20 1 5 100 29 
Title •••••••• 31 31 23 9 2 42 29 
- ~ 
There is a decrease in the amount of error in connection with the use ·Of be-
ginning capital. This is also true of the number of different children making 
error. An examination or proper names shows an increase in the number of children 
using proper names, an increase in the number making error, but a decrease in the 
amount or error. In regard to titles, the number of children using titles, the 
number making errors, and the amount of error all decrease. 
-...l 
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Table 19. Comparison ot Average Per Cent or Quotation Error tor Grade Four -
Group D 
---
~----~-~-·--··- -·------ -- - --~---
Number Number Per Cent 
Children Children ot 
Type Number . Using Each Type Making Errors Error 
or Children 
Error in Class First Sixth First Sixth First 
Compo- Compo- Compo- Compo- Compo-
sition sition sition sition sition 
Quotati.on 
Mark •••••••.•• 31 8 16 7 6 100 
Comm.a •••••••• 31 8 16 8 9 96 
Capital •••••• 31 8 16 7 7 88 
·- - ·---- --
- -
-
Sixth 
Compo-
sition 
55 
89 
50 
Although the number of children making error remains about the same, there 
is a marked increase in the use of the quotation, while the amount or error 
decreases. 
~ 
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Table 20. Comparison of Average Per Cent of Error in Structure for 
Grade Four - Group D 
Number Per Cent 
- Children ot 
Type Number Making :Err or s Error 
ot Children 
Error in Class First Sixth First Sixth 
Compo- Compo- Compo- Compo-
sition sition ~i tion sition 
Run-on •••••••• 31 21 12 18 10 
Garbled ••••••• 31 6 5 11 9 
Conj\metion 
Beginning ••••• 31 27 17 20 14 
Fragment •••••• 31 I. 10 9 9 
I 
- -- - - - - --~- ~- --· 
On examination of run-an sentences the number of children making 
error and the amount of error decrease. This is also true of the garbled 
sentences and the use of beginning conjunctions. Examination of the 
fragments, however, shows an increase in the number making error while 
the amount of error remains the same. 
-...1 
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Table 21. Comparison at Mean Chronological Age and Intelligence Quotient 
for Grade Five 
--- -
Number Range Mean Standard Deviation 
Chronological Age •••• 26 8-8 to 11-1 10-0 2.8 
Intelligence Quotient 95-155 114 15.08 
-----~---- - --- -- ~ - -- -- - -- ~ - -- - --- - - - ---
The mean Chronological Age of 10 years is average for grade five, 
but the mean Intelligence Quotient of 114 is above average. 
~ 
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Table 22. Comparison of Average Per Cent of End Punctuation Error for Grade Five 
Number Number Per Cent 
Children Children of 
Type Number Using Each Type Making Errors Error 
or Children 
Error in Class First Sixth First Sixth First Sixth 
Compo- Compo- Compo- Compo- Compo- Compo-
sition sit ion siti on sition sit ion si tion 
Period ••••••• 26 26 26 14 8 12 9 Q,uestion Mark 26 5 3 1 3 12 18 
:lxolama tion 
Point •••••••• 26 12 7 3 3 23 2 
- - - -~ --- --- ~---- --~- -- - - ~- - ~-
An examination of the above table shows that in column two all people did not 
use each type. Fourteen children made errors in the use of the period in the first 
composition, but only eight children made errors in the sixth composition. The per 
oent of error decreased from 12 on the first composition to nine on the last. In 
the use of the question mark the number of children making errors increased from 
one on the first to three on the last and the per oent of error increased from 12 
to 18. In the use of the exclamation point the number of children making errors 
remained constant at three, but the per cent of error decreased from 23 to two. 
~ 
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Table 23. Comparison of Average Per Cent of Capitalization Error for Grade Five 
--- ----
Number Number Per Cent 
Children Children of 
Type Number Using Eaeh Type Making Errors Error 
at Children 
Error in Class First Sixth First Sixth First Sixth 
Compo- Compo- Compo- Compo- Compo- Compo 
sition sition sition sition sition sitio n 
Beginning 
Sentence ••••• 26 26 26 6 1 28 4 
Proper Nl!lBI.e •• 26 12 16 7 5 8 4 
Title •••••••• 26 26 26 0 0 0 0 
~-- L 
--
L__ - -~-
An examination of the above table shows that all the children had the oppor-
tunity to use beginning sentences and tables, but not all of them had the oppor-
tunity to use proper names. An improvement was shown in use of capitals at the 
beginning of sentences because the number of children making errors deoreased fran 
six in the first oompositiol!l to one in the last. The per cent o:t' error also de-
creased :rrom 28 to tour. In the use of e apitals for proper names there was alao an 
improvement. The number o:t' children making errors decreased from seven to five. 
The per cent of error decreased from eight to four. 
errors in the titles in either composition. 
In this class there were no 
--..J 
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Table 24. Comparison or Average Per Oent of' Quotation Error tor Grade Five 
Number Number Per Cent 
Children Children ot 
Type Number Using Each Type Maldng Errors Error 
at Children 
Error in Class First Sixth First Sixth ' First Sixth 
Compo- Compo- Compo- Compo- Compo- Compo 
sition aition sit ion sition sition sitio 
Quotation 
Mark ••••••••• 26 8 12 12 12 8 5 
Comma •••••••• 26 g 12 7 7 83 22 
Capital •••••• 26 g 12 4 5 64 27 
An examination ot the above table sha.~s that the number of' children using 
quotations increased from eight to 12. The number or children making errors in 
the quotation mark was constant, but the per cent of error decreased from eight to 
five. The number of' children using a comma remained the same, but the per cent of' 
error decreased considerably from 8) .to 22. The number of children using capital 
letters decreased trOll four to five and the per cent of error decreased from 64 to 
27. 
n 
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Table 25. Comparison of Average Per Cent of Error in Structure for Grade 
Five 
Number Per Cent 
Children of Type Number Making Errors Error 
of Children 
Error in Class First Sixth First Sixth 
Compo- Compo- Compo- Compo-
sition sition sition sition 
Run-on ••.•••••• 26 20 17 18 1) 
Garbled ••••••• 26 16 2 9 10 
Conjunction 
Beginning ••••• 26 18 . . 16 17 14 
Fragment •••••• 26 8 4 g g 
An examination of the above table, shows that the number of children 
making errors in run-on sentences and the per cent of error decreased. A 
marked improvement was shown in the number of children making errors in 
garbled sentences even though the per cent ot error increased slightly • 
. In the use of conjunctions at the beginning of sentences, the number of 
children making errors and the per cent of error decreased. In the use 
of fragments, although the per cent of error remained constant, the 
number of children making errors decreased. 
-...J 
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Table 26. Comparison of Mean Chronological Age and Intelligence Quotient 
for Grade Six - Group A 
Number Range Mean Standard Deviation 
Chronological Age •••• 21 10-7 to 12-3 11-5 4.67 
Intelligence Quotient 21 97-135 117.29 11.20 
The mean Chronological Age or 11 years, five months is average for 
a sixth grade class but the me an .Intelligence Quotient of 117.2 9 is . 
higher than that of the average sixth grade group. 
~ 
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Table 27. Comparison of Average Per Cent of End Punctuation Error for Grade Six -
Group A 
Number Number Per Cent 
Children Children ot 
Type Number Using Each Type Making Errors Error 
or Children 
Error in Class First Sixth First Sixth First Sixth 
Compo- Compo- Compo- Compo- Compo- Compo-
sition sition sition . sition si ti on sit ion 
Period ••••••• 21 21 . 21 12 12 8 2 
Question Mark 21 7 11 5 6 71 28 
Exclamation 
Point •••••••• 21 9 11 2 0 22 0 
An examination of the above table, column two, shows that all members of the 
class did not use each type of punctuation. Although 12 children made errors on 
periods in each composition the amount of error decreased from eight to two per 
cent. In the case of the question mark the number of children making error 
changed from five to six but the amount decreased from 71: to 28 per e ent. · In the 
ease of the exclamation point none of the children using this type of punctuation 
made an error in the sixth composition. 
<» 
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Table 28. Comparison ot Average Per Cent of Capitalization Error for Grade Six -
Group A 
--~-
Number Number Per Cent 
Children Children or 
. Type Number Using :Each Type Making Errors Error 
ot Children 
Jrror in Class First · · SiXth First Si:i:th Firat Sixth 
Compo- Compo- Compo- Compo- Compo- C(!)IIlpO 
sition sition sition sition sit ion sitio 
Beginning ot 
Sentence •••• 21 21 21 6 5 2 l 
Proper Name. 21 10 20 3 10 24 6 
Title ••••••• 21 19 21 2 1 4 1 
- ~ 
- ~·-- --- --- L_ __ ---- - - - - --- - - -
n 
Bach child used capital letters at the beginning of sentences in both the first 
and sixth compositions. Although the number making error decreased by only one, the 
per cent of error went from two in the first to one in the sixth. Proper names were 
used by 10 children in the first composition and by 20 in the sixth. Number ot 
children maki~ error increased in the sixth composition but per cent ot error de-
creased by 18 per cent. Columns three and four show that in the use of capital 
letters in titles two children made error in the first composition, with four per 
cent of error. In the sixth composition one child tailed to capitalize, resulting 
in one per cent of error. (» N 
Table 29. Comparison of Average Per Cent of Quotation Error for Grade Six -
Group A 
Number Number Per Cent 
Children Children ot 
Type Number Using Each Type Making Errors Error 
of Children 
Error in Class First Sixth First Sixth ]'irst Sixth 
Compo- Compo- Compo- Compo- Compo- Compo~ 
sition si tion sition sition sition sition 
Quotation 
Mark ••••••••• 21 ' 7 19 2 12 19 25 
Comma •••••••• 21 7 19 4 8 35 13 
Capital •••••• 21 7 19 0 4 0 16 
- ---~---~------ - -- ---- --------- -------
The table indicates that seven children used quotations in the first compo-
sition and 19 used them in the sixth. In the use of the quotation mark the nUm.ber 
of children making error increased from two to 12 with a corresponding rise in per 
cent of error from 19 to 25. - Number of children making error in the use of the 
comma increased from four to eight, but per cent of error showed a decrease of 22 
per cent. No children made error in capitalization in the first composition. The 
four children making the error in the sixth oomposi tion totaled 16 per e ent of 
error. 
C» 
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Table 30. Comparison of Average Per Cent of ~rror in Structure far Grade 
Six - Group A 
---~ 
Number Per Cent 
Children of 
Type Number Making Errors -Error 
of Children 
Error in Class First Sixth First Sixth 
Compo- Compo- Compo- Compo-
sition si tion - si tion sition 
Run-on •••••••• 21 14 10 7 2 
Garbled. •••••• 21 3 3 2 1 
Conjunction 
Beginning ••••• 21 14 17 10 6 
Fragment •••••• 21 2 9 1 3 
--
Column three indicates that 14 children used run-on sentences in the 
first composition and 10 used them in the last. Per cent of error decreased 
by five per cent. Three children used garbled seatences in· both the first 
and sixth story but the per cent of error decreased from two to one. Four-
teen children wrote sentences with conjunction Deginnings at the start of 
the study. The number went to 17 in the last composition but the per cent 
of error showed -a decrease of tour per cent. Two children used fragments 
in the first composition with one per cent of error. In the sixth compo-
or of thr 
C» 
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Table 31. Comparison of Mean Chronologi cal Age and Intelligence Quotient 
for Grade Six - Group B 
-- - - --- - - - -- - - -- - - --- - -~------- - -- -- - -- -- --- -----~ 
Number Range Mean Standard Deviation 
Chronological Age ••••• 32 10-11 to 12-5 - 11-6 0.48 
Intelligence Quotient. 32 99-155 117.34 13.83 
--- ---- --- -~-------
-- ~-~ _j_____ ________ 
-~-
The mean Chronological Age of 11 years, six months is average for a 
sixth grade, but the mean Intelligence Quotient of 117.34 shows that it 
is better than average. 
,C» 
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Table 32. Comparison of Average Per Cent of End Punctuation Error for Grade Six -
Group B 
Number Number Per Cent 
Children Children of 
Type Number Using Each Type Making Errors Error 
or Children 
Error in Class First Sixth First Sixth First Sixth 
Compo- Compo- Compo- Compo- Compo- Compo-
sition si tion sition sition si tion sition 
Period ••••••• 32 32 32 32 15 20 4 Question Mark 32 22 29 18 2 88 37 
Exclamation 
Point •••••••• 32 14 23 12 1 79 4 
~~ 
An examination of the period shows a marked drop in the number of children 
making the error as well as a decrease in the per oent of error. The same 
observation holds true for both the use of the question mark and the exclamation 
point. 
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Table 33. Comparison of Average Per Cent of Capitalization Error tor Grade Six -
Group B 
--- - -
Number Number Per Cent 
Children Children of 
Type Number Using Each Type Making Errors Error 
ot Children --
Error in Class First Sixth First Sixth (' · First Sixth 
Compo- Compo- Compo- Compo- , Compo- Compo-
si tion sition sition si tion si ti on siti on 
Beginning 
Senteno e ••••• 32 32 32 7 2 3 3 
Proper Name •• 32 32 32 11 3 37 3 
Title •••• -•••• 32 32 32 5 0 47 0 
-
An examination of the beginning sentence shows no reduction in the per cent 
of error for both the tirst and sixth compositions, but the errors in the sixth 
oolil.posi tion were made by only two children. In the case : of proper names there 
is a marked reduction in the number of children making the error as ·. well as a 
decrease in the per oent of error from 37 to three. Only five children made 
errors in writing titles in the first composition. There was complete elimina-
tion or this type of error in the sixth. 
€» 
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Table 34. Comparison of Average Per Cent of Quotation Error for Grade Six -
Group B 
· -
--~- -- ~-
Number Number . Per Cent 
Children Children of 
Type Number Using Each Type Making Errors Error 
or Children 
Error in Class First Sixth First Sixth First Sixth 
Compo- Compo- Compo- Compo- Compo- Compo-
si tion sition sition sition siti on sition 
Q.uotation 
Mark ••.•••••••• 32 23 31 20 7 56 17 
Comma ••••••••• 32 23 31 17 7 56 25 
Capital ••••••• 32 23 31 12 2 49 29 
This table shows a marked increase in the use of the quotation. Twenty-three 
children used this type in the first composition, while 31 used it in the sixth. 
All areas show a decid'ed drop in the number of children making error and in the 
per cent of error. The per cent of error in the sixth composition is still high 
but few children made tb9 errors . In the use of the quotation mark only seven 
children made 17 per cent of error. A similar observation can be made for the use 
of the comma and the capital. 
00. 
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Table 35. Comparison of Average Per Cent of Error in Structure for Grade 
Six - Group B 
Number Per Cent 
Children ot 
Type Number Making Errors Errar 
ot Children 
Error in Class First Sixth ~ First Sixth 
Compo- Compo- Compo- Compo-
sition sition si tion sition 
Run-on ••••••• 32 24 1) 16 4 
Garbled •••••• 32 10 1 8 1 
Conjunction 
Beginning •••• 32 25 21 2 7 
Fragment ••••• 32 12 1) 7 3 
L_~ 
The above table shows that the greatest improvement was made in the 
use of garblea sentences. In the use of run-on sentences, 24 children made 
errors in the first composition and only 13 in the sixth. The amount at 
error decreased from 16 to four per cent. Conjunction beginning showed ·~he 
least improvement. Twenty-five children made errors in the first compo-
sition, while 21 made errors in the sixth. There was an increase from two 
to seven per cent. The number of children using fragmentary sentences in-
creased by one but the per cent of error decreased from seTen to three, 
which shows that the . ·13 children made fewer errors ·in the sixth composition. 
~ 
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CHAPTER IV 
SUMMARY AND CONCLUSIONS 
90 
It was the purpose of' the study to determine the Talue 
of' proofreading in tree writing tor t ourth, fifth and sixth 
grades. The following conclusions can be drawn from the 
analysis of' the data~ 
I. Grade Four 
A. Punctuation 
1. All children improved in the use of periods. 
2. In the use of' question marks there was im-
provement in all but one fourth grade. 
3. In general there was little or no use of' the 
exclamation point in the fourth grade and 
improvement was noted in only one instance. 
B. Capitalization 
1. In the use of capitals at the beginning or 
sentences three classes showed improvement; 
one did not. 
2. Two of the fourth grades showed improvement 
in the use of' proper names; two did not. 
3. In the use of capitalization in titles there 
was marked improvement in all four of the 
fourth grades. 
91 
c. Use ot ~uotation 
1• All :four fourth grades showed improvement in 
the use o:f the mark. 
2. All fourth grades improved in the use o:f the 
can.ma. 
3. All fourth grades improved in the use of' the 
capital. 
D. Structure 
1. In general the fourth grades improved in 
elimination of' run-on sentences. 
2. Generally there was improvement in elimination 
of' garbled sentences. 
3. All four fourth grades improved in the use of 
a beginning conjunction. 
4. There was no improvement noted in eliminating 
the use of the fragment. 
II. Grade FiTe 
A. Punctuation 
1. All children improved in the use of' periods. 
2. In the use of' question marks there was no 
improvement noted. 
3. There was general improvement in the use or 
the exclamation point. 
B. Capitalization 
1. I n the use o:f capitals at the beginning or 
92 
sentences there was improvement. 
2. Improvement was noted in the use of capitals 
for proper names. 
3. There was no · improvement made in regard to 
titles inasmuch as no tabulation of error 
in this area was made in any composition. 
c. Quotations 
1. There was improvement in tne use of the mark. 
2. In the use of the comma there was improvemnt. 
3. The use of capitals improved in the fifth 
grade. 
D. Structure 
l. Improve~nt was noted in the fifth grade in 
the elimination of run-on sentences. 
2. A1 though tb.e number ot children using garbled 
sentences improved markedly, those wb o per-
sisted in its use made a high per cent of 
error. 
3. There was improvement in the use ot a be-
ginning conjunction. 
4. In regard to the fragment the number making 
error improved but the per cent of error re-
mained. 
III. Grade Six 
A.. Punctuation 
1. Both sixth grades showed improvement in the 
use of periods at the end of sentences. 
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2. Both sixth grades made marked improvement in 
the use of the question mark. 
3. There was marked improvement in one sixth 
grade and elimination of error in the use at 
the exclamation point in the other. 
B. Capitalization 
1. There was some improvement in the number of 
children making error i .n capitalization at 
the beginning of sentences. 
2. Both sixth grades showed marked improvement 
in error in capitalization of proper names. 
3. In the use of capitalization in titles there 
was complete elimination of error in one class 
and improvement in the other. 
c. Quotations 
1. In the use of the mark, in one sixth grade 
the per cent of error and the number of 
children making error improved; in the other 
sixth grade no improvement was made in either 
case. 
D. Structure 
1. There was improvement in the elimination of 
run-on sentences in both sixth grades. 
94 
2. The use of garbled sentences improved in both 
sixth grades. 
). In regard to conjunction beginnings one sixth 
grade improved while the other did not. 
4. In the elimination of the fragment some im-
provement was noted in one sixth grade; there 
was no improvement in the other. 
In general, it can be concluded by those who took part 
in this study that directed proofreading helped the children 
to improve in the areas listed. 
General Commentary Noted During 
the Process of the Study 
In many instances the number of children making a 
specific error in capitalization, punctuation or structure 
increased markedly from the first to the sixth composition. 
This cannot be shown statistically, but it was apparent to 
the writers during correction that the children gained in-
creasing confidence and fluency and had moved from two or 
three simple declarative sentences to much longer compo-
sitions involving complex structure. The opportunity far 
error thereby increased, but the quality of writing im-
proved. 
SeTeral of the teachers who participated in the ex-
periment report consistent proofreading on the part of 
many children which has continued since tbestudy was eon-
eluded. 
There are several instances reported of children 
participating in writing activities at home and during 
free time at school. 
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CHAPI'ER FIVE 
SUGGESTIONS FOR FURTHER RESEARCH 
1. Carry out the same study using a larger and more 
normal population. 
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2. Supplement the study with speciti• · lessons to pro-
Tide more practice tor the children in an effort 
to eliminate errors. 
3. Conduct a study using a wider variety of punctu-
ation, capitalization and structural elements. 
~. Compare the effect of the proofreading technique 
upon children of low intelligence with those of high 
intelligence. Make a similar comparison between 
boys and girls. 
5. Carry out a sillilar study with a control and an 
experimental group. In the control group have 
teacher indicate all errors to the children whereas 
in the experimental group have teacher use the 
proofreading technique. 
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